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1
RATIONALE

Many outdoor and environmental organisations have a remit to raise awareness and educate the public.   The need to promote understanding about the environment, encourage responsible recreational use of the outdoors and develop wider citizenship skills is increasingly appreciated.   

Most environmental and outdoor organisations provide educational and interpretative resources for a wide range of users, and these are often deployed in an informal or recreational context, resulting in services such as guided walks, 'have a go' activity days, storytelling and interpretative leaflets.  A significant proportion of these organisations also specifically target their efforts at young people - the future generation - where an awareness of the educational development of children and of the National Curriculum can help tailor products such as environmental games, web-sites or orienteering into useful educational experiences. 

The purpose of the module is to enable students to deliver educational and awareness-raising activities in a professional manner, on behalf of environmental and outdoor organisations.   This type of work requires a sound understanding of how people learn and the needs of different audiences, a working knowledge of the range of educational activities and techniques available, and practised skills in the delivery of educational products, and interpretation services.  

The module will be relevant to students with an interest in studying outdoor and countryside recreation, visitor management, environmental management, nature conservation, and education.   It forms a useful foundation for the Outdoor Activity Management and Informal Recreation and Rural Tourism modules in the third year. 
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SUMMARY OF AIMS

The module aims to equip students with the confidence, skills and understanding to deliver educational activities to people in both informal and more formal educational contexts. First hand experience will help students understand how the outdoor environment can be used to deliver a wide range of educational outcomes.

3
ANTICIPATED LEARNING OUTCOMES

On successful completion of the module students will be able to:

· discuss concepts and theories associated with learning and development (KU); 

· analyse a small range of educational activities or interpretation techniques by examining their constituent parts, strengths and weaknesses, appropriate use and presentation requirements (KU and C); 

· deliver educational activities to an audience in an effective manner (P and S and K);

· evaluate the effectiveness of an educational activity as a tool for learning (C); 

· reflect on own development of skills and personal performance ( K); 

· present analyses and conclusions in an appropriate written format, communicating ideas effectively and professionally (P and K).

4
LEARNING AND TEACHING STRATEGY AND METHODS, INCLUDING RESOURCES

In order to encourage a grounded understanding of various educational techniques, a number of different teaching and learning approaches will be used, so that students can benefit from experiencing them from a learner's perspective. This is a highly interactive module.  Student participation and reflection is a key element in the learning and teaching strategy, and will help students understand the power of experiential learning. 

Key lectures, case studies and seminars will be accompanied by demonstrations, exercises, hands-on skill development activities, student-led activities etc.   These latter methods will be important for developing the skills and confidence needed to deliver educational packages to audiences.  Groupwork will be employed at times.  Students will have the opportunity to deliver to live audiences, including young people, during the module. The 'reality factor' will be further enhanced by undertaking many of the sessions in the outdoors, as befits the nature of the subject.  There will be some block teaching to facilitate this.

A 'safe ' learning environment will be encouraged to facilitate students taking risks in the development of their communication and facilitation skills.  

Students will be supported through staff supervision and formative feedback, from both tutors and peers.  'Giving Constructive Feedback ' is one of the topics covered during the module, so students will have the opportunity to apply this knowledge during the formative feedback process.

Specialist visiting lecturers will be used where specific expertise is needed to illustrate professional practice and where qualified instructors or technicians are needed to safely supervise outdoor activities.

During independent study time students will be directed to collect material, prepare student-led activities, and reflect on their experiences in a structured way for contribution to relevant module sessions.    Learning centre and web-based resources will facilitate this study.

5
ASSESSMENT AND FEEDBACK STRATEGY AND METHODS

Formative assessment will be undertaken by giving feedback on student performance in seminar, hands-on and reflection activities, and by phased submission of coursework.  Tutors and peers will provide feedback. Some student activities will be videoed to aid skill development and self assessment. 

Summative assessment will occur through two main mechanisms.

One will be the assessment of an ‘educational product’ delivered by a small group or individual.  Tutors will define the exact nature of the product each year.  It will be selected from products such as an environmental playscheme, an outdoor skill development session, an interpretative leaflet, or an educational 'pack' or website. This assessment measures the ability of the student to deliver educational products effectively.  Prior to the assessment, students will be provided with a written indication of the aspects of delivery that will be assessed.  A mark will be awarded for the delivery and presentation of the product itself, to be shared amongst group members in a groupwork situation.  The students will be encouraged to allocate marks differentially amongst group members if necessary, by defining standards of acceptable contribution to the group task.  This element of assessment will receive 25% of the total module mark. 

The second mechanism of assessment will be through analysis contained in written reports, which together will make a portfolio of work.  There will be three short reports, which will be submitted to a phased timetable. 

One report will be an assessment of how effective a learning experience the product delivered above was.  It will include a reflection and self-assessment of the individual's own performance and contribution to the task.   This report will contribute 25% of the total module mark.

The remaining two reports will each comprise an analysis of a different educational technique/activities considered during the module.   Submission will be phased to facilitate the formative aspect of feedback.  The students will be able to choose from a range of activities.  These two reports will assess whether learning outcome number 2 has been met.   These two reports, taken together, will contribute 50% of the total module mark.

Tutors will provide written (using a grid) and verbal feedback on the delivery of the educational project.   Written feedback will be provided on each of the three reports.

6
SPECIFIC ASSESSMENT CRITERIA

Students achieving a pass in the module will demonstrate:

· the ability to distinguish the major constituent parts and analyse the main strengths and weaknesses of an educational or interpretative technique, identify the obvious objectives, audience and circumstances to which the activity is suited, and propose the most essential guidelines for good practice in the delivery of the technique;

· delivery of an educational product to a specified audience in a manner which adequately achieves the learning objectives specified in the brief supplied to students, and which employs basic levels of presentation skills;

· the ability to evaluate the effectiveness of the educational product delivered above by assessing whether or not is has accommodated at least four relevant theories, concepts or models related to how people learn, and by identifying key areas for improvement; 

· the ability to describe their own performance and role in the delivery of an educational product, and articulate preliminary insights into personal patterns of learning; 

· written analyses and conclusions in an understandable and reasoned fashion, using Harvard referencing conventions. 

7
INDICATIVE CONTENTS, READING LIST AND RESOURCES

· History and development of outdoor education and environmental education - roots and evolution, current status, future possibilities.  

· Aims and objectives of environmental education, countryside interpretation and outdoor education; National Curriculum requirements.

· How people learn, learning theory; experiential education; educational process; stages of development in young people; the role of play. 

· Range of educational techniques, selection from; storytelling and sculpture, enquiry- based projects, environmental theatre, orienteering, guided walks, art and drama, environmental games, cycling, caving, educational web-sites, interpretative leaflets, outdoor pursuit instruction and field work.

· Delivery and presentation skills:- use of voice, body language, vocabulary, visual aids. 

· Structure of educational programmes:- introductions, explanations, reviewing, giving constructive feedback .

· Managing educational events :- group control; health & safety and risk management; managing resources, materials and people.

The following specialist resources will be used:

· materials and equipment for interactive educational activities (e.g. art materials, masks, clothing, Earth Education ( activity 'props', ecological fieldwork equipment etc);

· outdoor equipment and gear (e.g. ropes, orienteering equipment, hire of specialist equipment - caving etc);

· qualified outdoor instructors and technicians (for health a safety reasons) 

· school groups /classes (audience);

· visits to schools and outdoor sites - transport, group visit charges for sites/educational services;

· video facilities;

· IT and Design facilities (web-site design).

Indicative Reading List  
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MODULE BANDING OTHER THAN A

